What is a Personal Statement? *

· The only piece of information that allows the selection committee to see you as a person and a student rather than a sketchy set of numbers and facts.
· It gives a picture of you as an individual.
· It focuses not on what the potential employer can do for you but what skills and abilities you can bring to the table.
· It should bring out aspects of you that a resume cannot cover. 
· It should be written in narrative form. 
Key Areas of Focus*

· Personal history, family background, experiences and events that have strongly influenced you.
· Special interests, research, special projects in and out of academia
· Academic interests 
· Specific reasons you want to undertake the position you’re applying for at the place you’re applying.
· What can you offer the company/university/etc?
· What makes you different from other candidates?
Tips*

· Use active words. A list is included.

· Quantify and specify whenever possible.

· Use specific examples.

· Make your prose fluid, concise and professional. Your skills can be undermined or exalted by your writing.

· Proofread and polish.

· Don’t just list experiences, explain their significance.

· Be unique.

Outline of the Personal Statement*

I. Opening: 

A. Vivid incident illustrating your experience. Something catching that will make your reader want to continue.

B. Umbrella statement listing the main areas you will discuss (ex. Education, volunteer work, work experience, research).

II. Body: 

A. Paragraph One: Topic sentence introducing category. Give experiences in that category and their significance on your development. Don’t just list, give details. 

B. Paragraph Two: Same as one but with different category.

C. Paragraph Three: Same as one but with different categories than one and two. 

D. Paragraph Four: Same as one but with different categories than one, two and three. At some point, you’ll run out of categories. Start the transition to the closing. 

III. Closing: Creatively close out the essay, perhaps drawing the reader’s memory back to the vivid illustration from the opening. Don’t be redundant. Don’t over-summarize. 

* Adapted from anonymous sheets I found lying around.

Example of Personal Statement


“So what do you think this line down here in the second stanza means when associated with the first line of the poem?” I asked the student sitting beside me. It was my last tutoring session of the day. 


“Well, the flower must represent death,” he said.


“Yes! That’s exactly right.”


“Gee, I don’t know why I didn’t see that before.”

Watching students attain their goals in writing because something I have said or done as in the example above makes me feel I have made a difference in someone’s life. In the three years I have worked as a tutor in the UM-Flint Writing Center, I have sought out these rewarding moments. Everyday that I have sat down with students they have reminded me of why I plan to become an English teacher. The ability to use my own writing knowledge to help students write indicates to me the major significance of what a graduate composition program in English will offer. 

Beginning with the tutor-training seminar in my first year of tutoring, I discovered new insights into the writing field. I developed an unwavering interest in the practice of tutoring through response to scholarly articles on writing theory, collaborative discussion, and actual practice. The work became impelling and the education invaluable. By the end of the semester, I had written “Training Wheels,” a research paper evaluating how tutors should be trained. The essay included my own experiences in those past 14 weeks, as well additional theories I found vital in academic articles by writing center administration, such as Linda Bannister-Willis and Evelyn Posey. During that time and in the next four months, I applied all that had learned in the Writing center to my tutoring, finding it not only essential, but continuously rewarding. Putting theory into practice and realizing the impact writing pedagogy had on my growth as an instructional tutor has prepared me for future work in the field. 

As part of a competitive grant obtained by the director of the Writing Center and another English professor, I was selected to participate in a public school partnership with the university of Michigan-Flint. Working as a mentor to seventh graders at St. Pius Middle School, I directed group sessions in pre-college level expository writing along with five other peers from the university/ Weekly, I watched the students, observing writing theory going into practice and realizing my own success at inducing their productivity.  I built strength in my strategies and understanding of writing instruction, which has become a focus throughout my undergraduate experience. 

This past summer I privately tutored English to a 15-year-old, and the summer before that I tutored a group of incoming freshmen in philosophy. Handling the transition of the middle school student into high school, I created an English curriculum of grammar ad structure to prepare him for writing at the ninth grade level. Similarly, I taught logic to philosophy students so that they would be confident in critical reasoning at the college level. Together, the two experiences taught me about setting goals for students based upon planning a regimen of work. 

In many ways, my abilities to tutor have been sharpened because I have concentrated on course work diligently. I have lived the writing process. N the fall of 1996, I wrote six non-fiction essays for an advanced composition class, exploring new ways of generating ideas, shaping my writing to meet readers’ needs and experimenting with alternatives to the traditional methods of organizing prose. Working in the writing center throughout the last three years of my undergraduate studies has always allowed me to work closely with writing theory as well as to be a reflective practitioner of writing instruction. 

In that fall semester of ’96, I wrote an article called “Asking for Confidence” where I descriptively endorsed specific question asking strategies based upon the practice I had developed in the Writing Center for encouraging student’s writing. I have chosen to include this article, which has been accepted for publication by The Writing Lab Newsletter, so that my message may be better understood. Writing this paper focused my own understanding of what confidence can do for students, namely, build them into better writers. 

Now I wish to continue my education and experience with writing instruction by entering a Rhetoric and Composition program for a Master’s of Arts in English that will guide me towards my ultimate goal of teaching at the college level. The excellence I have maintained in undergraduate courses, my firm experience with multiple forms of tutorial instruction, including my three years of Writing Center work, and my desire to transfer that knowledge to others through presentation and publication necessitate my climb upwards. I have only begun to understand the community of academic and student writing which your composition program can offer. As a graduate student in your program, I know I will grow to be significant member in that community. 
Action Words*

	Accelerated

Accomplished

Achieved

Acquired

Activated

Adapted

Addressed

Administrated

Advised

Allocated

Analyzed

Anticipated

Applied

Appointed

Appraised

Approved

Arranged

Assessed

Assisted

Assigned

Attained

Audited

Augmented

Averted

Avoided

Broadened

Built

Calculated

Centralized

Clarified

Collaborated

Combined

Completed

Composed

Conceived

Concluded

Condensed

Conducted

Consolidated

Constructed

Contributed

Controlled

Converted

Corrected

Created

Cultivated


	Decentralized

Decreased

Defined

Delegated

Delivered

Demonstrated

Designed

Determined

Developed

Devised

Directed

Discharged

Discovered

Documented

Distributed

Doubled

Earned

Edited

Effected

Eliminated

Employed

Enforced

Engineered

Established

Estimated

Evaluated

Examined

Exceeded

Executed

Exercised

Expanded

Expedited

Extended

Extracted

Facilitated

Financed

Forecast

Formed

Formulated

Found

Founded

Framed

Fulfilled

Generated

Guided

Handled


	Headed

Helped

Hired

Identified

Implemented

Improved

Improvised

Influenced

Initiated

Inspected

Installed

Inspired

Instigated

Instituted

Integrated

Instructed

Interpreted

Interviewed

Introduced

Invented

Invested

Investigated

Launched

Lectured

Led

Lightened

Liquidated

Located

Made

Maintained

Managed

Marketed

Mediated

Minimized

Mobilized

Modernized

Modified

Monitored

Motivated

Negotiated

Obtained

Operated

Ordered

Organized

Originated

Overcame

Oversaw


	Participated

Performed

Pinpointed

Pioneered

Planned

Prepared

Presented

Processed

Procured

Produced

Projected

Programmed

Promoted

Proposed

Provided

Proved

Published

Purchased

Realized

Recommended

Reconciled

Recruited

Redesigned

Reduced

Re established

Regulated

Reinforced

Rejected

Relate

Re negotiated

Reorganized

Reported

Represented

Researched

Reshaped

Resolved

Restored

Revamped

Reviewed

Revised

Revitalized

Revived

Saved

Scheduled

Secured

Selected

Set up
	Settled

Shaped

Showed

Simplified

Sold

Solved

Sorted

Sponsored

Staffed

Standardized

Stimulated

Started

Streamlined

Strengthened

Stretched

Structured

Studied

Suggested

Summarized

Supervised

Supported

Surpassed

Surveyed

Sustained

Tailored

Taught

Terminated

Tested

Tightened

Traded

Trained

Transacted

Transferred

Transformed

Translated

Trimmed

Tripled

Uncovered

Undertook

Unified

Used

Utilized

Verified

Vitalized

Widened

Won

Wrote
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